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Introduction

1 Welcome. What is your name?

Name:
Stephanie Wyse

2 Would you like to provide your email address?

Email::
policy@rgs.org

3 Areyou responding as an individual or on behalf of an organisation?
Organisation

4 What is your organisation?

Other (please specify)

Organisation:
Royal Geographical Society (with IBG)

5 What local authority area are you based in?

Please state :
Greater London

6 Would you like us to keep your responses confidential?
No
Reason for confidentiality:

Higher technical qualifications (HTQs)

7 To what extent do you agree or disagree with the proposed aims of HTQs set out below?
Not Answered

8 Are there any points you would like to raise regarding our proposal for Awarding Bodies to voluntarily submit qualifications for approval
by the Institute against occupational standards?

If yes please provide your views:

9 What is your view on our proposal that, upon approval of a higher technical qualification, there should generally be no transfer of
copyright?

Not Answered

What are your views about the circumstances in which it could be appropriate for the transfer of copyright to apply? :
Higher technical qualifications (HTQs)

10 This question is for AOs and HE providers only. How important are the following as incentives to encourage the submission of your
qualifications for Institute approval? Please rank from 1 (most important) to 5 (least important).

Please select - 1 Most important:
Please select - 2:
Please select - 3:

Please select - 4:



Please select - 5 Least important:

Please provide any specific views on points a-e.:
Higher technical qualifications (HTQs)

11 Would you support incorporating the flexibilities/requirements in the statements (listed below) in the Institute approval process.

Please select yes or no - a. Flexibility to include additional content.:
Strongly agree

Please select yes or no - b. Broader qualifications:
Strongly agree

Please select yes or no - c. Smaller qualifications:
Strongly agree

Please select yes or no - d. Flexible learning:
Strongly agree

Please select yes or no - e.(i) Other requirements: Maths:

Please select yes or no - e.(ii) Other requirements: English:

Please select yes or no - e.(iii) Other requirements: Digital skills:

Please select yes or no - e.(iv) Other essential transferable and employability skills:
Please select yes or no - e.(v) Alignment with professional body standards:

Please select yes or no - e.(vi) A period of work based learning:

Are there any specific points you would like to raise in relation to the above. Please state below:
We strongly support the introduction of more additional features allowing qualifications to be delivered in more flexible ways.

Additional content and broader qualifications would allow employers to choose qualifications/providers that are more sectorally or geographically aligned to their
needs. This may include, for example, technologies, methods/techniques and practices that develop geographical insight and value, which may be commonly
adopted in industry but not fully aligned to the occupational map or subject domain in which the qualification and standard are primarily defined.

Just one example of this is the application and use of location data, geospatial technologies and software platforms in the practice of data science/data analysis
(for which the apprenticeship standard’s qualification is usually delivered by computer science, which does not teach these skills or platforms ). Skills need to be
developed not only for the creation, curation and assurance of geographic information, but also critically with the contextualisation, analysis, interpretation and
use of this information. This is where geography — and its spatial lens - has a particular role to play in unlocking greater insight and thus greater value from data,
especially in relation to other datasets and approaches.

A more flexible approach to qualifications would therefore also benefit occupations that potentially multiple occupational maps, or where an occupation is used by
multiple distinct sectors in different ways.

More flexible learning pathways and smaller qualifications, including modular delivery, and step-on and -off points would provide significant advantages to
employers and students, allowing technical education to be used for re-skilling and up-skilling in a more flexible way. It may also open up opportunities for greater
collaboration between employers and universities to embed technical education opportunities within higher education pathways, e.g. a work placement
sandwich-year as a L4 or L5 technical qualification embedded within a wider degree (a concept that has been noted as very popular with employers at RGS-IBG
roundtable events and forums on apprenticeships and work-enhanced learning). From our work in this area, we are aware that employers are keen to see greater
flexibility around the use of the levy to support work-based learning and technical education of both new entrant and existing staff, including up-skilling and
re-skilling.

We would also be interested, for example, in offering ‘geography enrichment’ to technical learning across many different pathways, where a geographical or
spatial lens brings insight and adds greater value, or through contributing to a more flexible modular delivery approach e.g. to allows disciplinary
knowledge/skills/approaches and professional standards to be taught to sector-specific cohorts for apprenticeships or technical education that cross multiple
sectors (e.g. data science, economist).

We also encourage the Department and the Institute to encourage qualification providers to increase their flexibility in qualification validation and delivery, e.g.
multiple cohort entry (rolling intakes), step-on/step-off points/policies for career breaks, a greater range of models for learning delivery and assessment methods
(day release, block, distance, blended) and how these are integrated in the offer and articulated to the employer.

12 Are there any points you would like to raise regarding our approach to retaining existing Ofqual and OfS regulatory arrangements?

If yes, please give your points below:

Delivery of higher technical education (HTE)



13 Are the suggested criteria (listed below) suitable markers of high-quality technical provision?
Please select:
Give reasons for why or why not:

14 To what extent do you agree or disagree with the principle of the OfS applying technical ongoing registration conditions that a provider
would be required to meet to indicate the high quality of their HTE provision? If you disagree what could an alternative approach be?

If you disagree please give reasons:
Not Answered

Delivery of higher technical education (HTE)

15 To what extent do you agree or disagree that linking grant or capital funding to meeting the technical ongoing registration conditions
would encourage providers to deliver high-quality provision?

Not Answered

16 How might this work to ensure provision best meets local skills needs?

Please provide comments:

17 What specifically would additional funding support?

Please provide comments:

18 Would additional costs be a barrier to delivering high quality HTQs, why?

Please provide comments:

19 Which would be a greater priority for providers: capital or recurrent grant funding? Or both equally? Why?

Please provide comments:
Delivery of higher technical education (HTE)

20 To what extent do you agree or disagree that additional non-financial support will be needed to enable providers to develop their
workforce and engage fully with employers?

Agree

What might examples of non-financial support be?:

We would encourage, and could support, opportunities for provider staff to undertake secondment or work-shadowing, or other appropriate mechanisms, with
employers/businesses so that they are fully up to date with current and emerging applications of, for example, technology, methods and data (in context), to better
understand the practical applications of their teaching for students.

21 We welcome ideas from respondents on a) how providers could best allocate their existing resources to build and support capacity and
delivery of approved HTQs, b) where additional help may be needed, c) and what providers think should be prioritised in terms of any
future funding allocation.

Please provide comments:

22 To what extent do you agree or disagree that we should explore how providers that meet the ongoing registration conditions specific to
Higher Technical Education could have access to a more competitive student finance package for courses leading to approved HTQs, than
those who do not meet the technical conditions?

Not Answered
Why?:
Student and employer demand

23 To what extent do you agree or disagree that there is a need and opportunity for more young people and adults (including those who
need to upskill and retrain) to be undertaking HTE in the future?

Strongly agree

Please provide examples from your experience::



Student and employer demand

24 In pages 34-36 we set out measures to improve the profile and prestige of HTE. We propose to ensure that HTQs have a clear product
identity and are promoted through a campaign. We also want HTQs to be given the recognition they deserve in school and college
destination measures and amongst employers. We will look to harness the prestige of high-quality providers and professional bodies to
promote HTE. To what extent do you agree or disagree with these measures to improve the profile of HTE?

Agree

Please provide any additional ideas:

Professional and subject body advice is extensive, personalised to subjects (and sometimes to student cohorts or characteristics), independently recognised as
innovative, designed in support of the transition between school and further/higher education, and valued by students, teachers and schools, parents, universities
and employers.

These bodies advocate for their disciplines but maintain independence to individual providers and education institutions. They allow prospective students to
become better informed regarding the breadth and quality of options available to them should they choose to pursue a subject or interest into higher education
and beyond.

Bodies which accredit programmes of study, especially those leading to professional registration or Chartered status, are particularly well-placed to provide
advice about the range of suitable study options for specific career pathways.

Our recent experience in providing subject choice advice for geography includes, for example:

1. Geography Ambassadors [https://www.rgs.org/schools/geography-ambassadors/] — a subject focused scheme, free to schools, which recruits, trains and
supports undergraduates, postgraduates and professional geographers to make school visits to share the benefits of geography in further study and careers. The
scheme delivers 1100+ Ambassador sessions annually, typically to class-sizes of pupils, reaching an audience of ¢30,000 young people.

2. Professional Ambassadors (RGS-IBG) and GeoMentors (Esri, working with RGS-IBG)— schemes to encourage professionals using their geographical skills,
knowledge and experience in the workplace to share their career experiences and expertise with teachers, schools and universities.

3. Going Places with Geography [https://www.rgs.org/schools/teaching-resources/going-placeswith-geography-brochure/] — Events for Key Stage 3 students on
the importance of geography and its relevance for future study and careers.

4. Study Geography and Support for Students [https://www.rgs.org/geography/studyinggeography-and-careers/] — Advice and resources to support students at all
stages (school, university, postgraduate and graduate) in choosing courses, applying successfully, and making the most of their studies in geography.

5. Undergraduate programme accreditation [https://www.rgs.org/research/programme-accreditation/] — Our recognition of degree programmes which achieve the
expected standard in delivering the necessary knowledge, skills and understanding expected of high quality geography graduates.

6. Hosting university/employer forum events on work-enhanced learning in geographic information science and geospatial data practice, identifying greater
opportunities for collaboration between businesses and universities to develop the specialist skills, knowledge and understandings for the future workforce.

7. Chartered Geographer [www.rgs.org/cgeog] - Our internationally recognised professional accreditation for those using their geographical knowledge, skills and
understanding in the workplace. CGeog provides a pathway for the career development of professionals across a wide range of sectors who incorporate
geographical thinking into their work.

Student and employer demand

25 In pages 36-39, we set out measures to improve information, advice and guidance (IAG) for different groups. For young people and their
teachers, we will work with the Careers & Enterprise Company, Career Development Institute and UCAS to achieve this, whilst for adults
we will work with the National Careers Service and professional bodies to improve IAG. We will also improve employer understanding of
HTE by working with LEPs, Growth Hubs and the National Apprenticeships Service. To what extent do you agree or disagree with these
measures to improve IAG for young people and their teachers, adults and employers?

Agree

In what other ways could we help fill the HTE information gap for: Young people & their teachers. :

Professional and subject body advice is extensive, personalised to subjects (and sometimes to student cohorts or characteristics), independently recognised as
innovative, designed in support of the transition between school and further/higher education, and valued by students, teachers and schools, parents, universities
and employers.

These bodies advocate for their disciplines but maintain independence to individual providers and education institutions. They allow prospective students to
become better informed regarding the breadth and quality of options available to them should they choose to pursue a subject or interest into higher education
and beyond.

Bodies which accredit programmes of study, especially those leading to professional registration or Chartered status, are particularly well-placed to provide
advice about the range of suitable study options for specific career pathways.



Our recent experience in providing subject choice advice for geography to young people and their teachers includes, for example:

1. Geography Ambassadors [https://www.rgs.org/schools/geography-ambassadors/] — a subject focused scheme, free to schools, which recruits, trains and
supports undergraduates, postgraduates and professional geographers to make school visits to share the benefits of geography in further study and careers. The
scheme delivers 1100+ Ambassador sessions annually, typically to class-sizes of pupils, reaching an audience of ¢c30,000 young people.

2. Professional Ambassadors (RGS-IBG) and GeoMentors (Esri, with RGS-IBG) — schemes to encourage professionals using their geographical skills, knowledge
and experience in the workplace to share their career experiences and expertise with teachers, schools and universities.

3. Going Places with Geography [https://www.rgs.org/schools/teaching-resources/going-placeswith-geography-brochure/] — Events for Key Stage 3 students on
the importance of geography and its relevance for future study and careers.

4. Study Geography and Support for Students [https://www.rgs.org/geography/studyinggeography-and-careers/] — Advice and resources to support students at all
stages (school, university, postgraduate and graduate) in choosing courses, applying successfully, and making the most of their studies in geography.

5. Undergraduate programme accreditation [https://www.rgs.org/research/programme-accreditation/] — Our recognition of degree programmes which achieve the
expected standard in delivering the necessary knowledge, skills and understanding expected of high quality geography graduates.

In what other ways could we help fill the HTE information gap for: Adults:

Professional and subject body advice is extensive, personalised to subjects (and sometimes to student cohorts or characteristics), independently recognised as
innovative, designed in support of the transition between school and further/higher education, and valued by students, teachers and schools, parents, universities
and employers.

These bodies advocate for their disciplines but maintain independence to individual providers and education institutions. They allow prospective students to
become better informed regarding the breadth and quality of options available to them should they choose to pursue a subject or interest into higher education
and beyond.

Bodies which accredit programmes of study, especially those leading to professional registration or Chartered status, are particularly well-placed to provide
advice about the range of suitable study options for specific career pathways.

Refer to our response to Question 24 for our recent experience in providing subject choice advice to individuals considering choosing geography.

In what other ways could we help fill the HTE information gap for: Employers:

Professional and subject body advice is extensive, personalised to subjects (and sometimes to student cohorts or characteristics), independently recognised as
innovative, designed in support of the transition between school and further/higher education, and valued by students, teachers and schools, parents, universities
and employers.

These bodies advocate for their disciplines but maintain independence to individual providers and education institutions. They allow prospective students to
become better informed regarding the breadth and quality of options available to them should they choose to pursue a subject or interest into higher education
and beyond.

Bodies which accredit programmes of study, especially those leading to professional registration or Chartered status, are particularly well-placed to provide
advice about the range of suitable study options for specific career pathways.

Our recent experience in providing subject choice advice and information about geography to employers includes, for example:

1. Professional Ambassadors (RGS-IBG) and GeoMentors (Esi) — schemes to encourage professionals using their geographical skills, knowledge and experience
in the workplace to share their career experiences and expertise with teachers, schools and universities.

2. Undergraduate programme accreditation [https://www.rgs.org/research/programme-accreditation/] — Our recognition of degree programmes which achieve the
expected standard in delivering the necessary knowledge, skills and understanding expected (by employers) in high quality geography graduates.

3. Hosting university/employer forum events on work-enhanced learning in geographic information science and geospatial data practice, identifying greater
opportunities for collaboration between businesses and universities to develop the specialist skills, knowledge and understandings for the future workforce.

4. Chartered Geographer [www.rgs.org/cgeog] - Our internationally recognised professional accreditation for those using their geographical knowledge, skills and
understanding in the workplace. CGeog provides a pathway for the career development of professionals across a wide range of sectors who incorporate
geographical thinking into their work.

26 We want HTE to be accessible to a wide range of people and also want to make sure that the right support is available to help people to
complete the course of study. In pages 39-42, we set out how we plan to encourage flexible provision for people with other responsibilities
and make sure the most disadvantaged can access HTE, alongside other measures. Do you have any further evidence on what works in
this space and what more government can do to improve access and help support students to undertake and complete a HTQ?

Please provide comments :
Wider impact

27 With reference to the impact assessments published alongside this consultation - Do you have any comments about the potential
impact the proposals outlined in this consultation may have on individuals with a protected characteristic under the Equality Act 2010?



Please give reasons for your answer:
28 Do you have any other comments?

Please provide comments:

The Royal Geographical Society (with IBG) is the UK’s learned society and professional body for geography. We are also a membership body with >16,500
Fellows and members. We work closely with geographers in schools, universities, and in professional practice setting standards (for the discipline and
individuals), accrediting programmes and individuals (notably Chartered Geographer), delivering mentoring and training, and profiling careers and opportunities.
We also advocate for the discipline, engage the public through an extensive and broad range of programmes, and are actively engaged in knowledge exchange
activities across our communities.
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